• volume 2, no. 2 (Fall 2008) The next section, "Management of Change, " addresses the process of change, common misconceptions (myths) about PBL, such as its supposed cost-ineff ectiveness, and the role of institutional leadership and faculty development. Although a change model and several variations are introduced, the articles in this section would benefi t from a stronger integration of existing change frameworks, in particular, Everett Rogers's "Diff usion of Innovations" (2003) and Peter Senge's "Organizational Change Model" (1990) .
The third section, "Eff ect of the Implementation of PBL, " explores issues ranging from curriculum and sequencing processes, to teachers' and students' perceptions of the change process and PBL, to PBL as an agent for change for interdisciplinary teaching, to a consideration of gender inclusiveness.
The fi nal section on "Case Studies and Good Practice" includes detailed examples of implementation and change history, providing both top-down and bottom-up approaches. Of particular value is the chapter by Donald Woods "Helping students gaining the most from their PBL experience, " with its focus on a student-centered participatory design approach, presenting students' voices and experiences as a sounding board for the iterative design process.
The collection thoroughly introduces the many fl avors of PBL and argues strongly for the commonalities between PBL and project-based learning; it therefore takes a refreshingly nondogmatic position on how to defi ne PBL. The empirical studies and case studies, however, seem to indicate that the process and the ease of implementation, as well as the barriers to and champions for change towards a PBL orientation, are dependent on the defi nition of PBL and the degree of curriculum change it requires. As the study by Mariane Frenay et al., "Project-and Problem-based Learning in the Engineering Curriculum at the University of Louvain, " shows, for example, changing the larger engineering curriculum engenders quite diff erent issues than introducing PBL into a small curriculum unit.
A strength of the book is that Eric de Graaff and Anette Kolmos acknowledge from the beginning that only newly founded universities have adopted PBL as a guiding principle for their entire curriculum and that this volume's emphasis is to document change processes within diff erent institutional and historical contexts with a focus on the results of empirical research. The book gains additional depth by the focus on engineering curricula, which provides a tremendous challenge due to the existence of (over)prescribed curricula.
The individual chapters lack, at times, an introduction to their own theoretical standing and framework, as well as an in-depth description of methodologies used. Fortunately, the introductory chapters, which are designed to provide larger frameworks, partially compensate for this. However, the collection's balance of theoretical and historical work with empirical research, evaluation studies and case studies provides an opportunity to engage with the main questions. It places such questions into diff erent contexts and
